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WELCOME
TO MY 
WORLD 
EXCHANGE 
PROJECT 
Evaluation of a pilot project involving young people  
from Aranmore Catholic College’s Intensive English  
Centre and young people living in Newman



W
E

L
C

O
M

E
 T

O
 M

Y
 W

O
R

L
D

 E
X

C
H

A
N

G
E

 P
R

O
JE

C
T 

P3.

For more inFormation 
Community Arts Manager 
YMCA Perth 
60A Frame Court 
Leederville, WA 6007 
Ph: (08) 9328 3221 
Web: www.hq.org.au

report prepared by 
Disseminate 
DADAA Inc 
21 Beach Street 
Fremantle, WA 6010 
Ph: (08) 9430 6616 
Web: www.disseminate.net.au

4 EXECuTIvE SuMMARY

5 INTRODuCTION

7 EvALuATION APPROACH

8 LITERATuRE REvIEW / 
BACkGROuND

11 FORMATIvE EvALuATION

15 PARTICIPANT INTERvIEWS
 Methodology
 Results

20 PARTICIPANT SuRvEYS
 Development of Surveys
 Results

27 ARTS WORkER 
FACILITATOR SuRvEY

 Development of Survey
 Results

29 AuDIENCE SuRvEY
 Development of Survey
 Results

33 SuMMARY OF FINDINGS

36 CONCLuSION

37 REFERENCES

38 APPENDICES
 Interview Schedule
 Participant Survey 1
 Participant Survey 2 

 Audience Survey

 TABLE OF CONTENTS



W
E

L
C

O
M

E
 T

O
 M

Y
 W

O
R

L
D

 E
X

C
H

A
N

G
E

 P
R

O
JE

C
T 

P5.

EXECuTivE SuMMARY 

Welcome To My World Exchange was a sand animation project involving young people from Aranmore 
Catholic College’s Intensive English Centre in Perth, and young people living in Newman, located in 
Western Australia’s Pilbara region. The majority of Perth participants were from refugee backgrounds 
and the majority of Newman participants were from Martu backgrounds.

The project aimed to empower young people by developing their creative skills, self-esteem and sense 
of belonging by giving them the opportunity to be heard. The project also aimed to increase cross-
cultural understanding between the participants and audiences in Newman and Perth

Arts workshops in sand animation were held in Perth and Newman. The project resulted in a digital 
video, screened to a public audience at the Parnpajinya Community Shed in Newman in October 2012 
and the Northbridge Piazza in Perth in February 2013.

Evaluation of Welcome To My World was undertaken from  2012-2013 by DADAA, a community arts 
and cultural development (CACD) organisation with specialist expertise in research and evaluation. 
Methods included formative evaluation, followed by participant observation and interviews after 
completion of workshops. Further participant and audience surveys also measured the level of cross-
cultural understanding in people watching the films. 

Overall, participant surveys showed that self-expression ranked the highest in terms of impacts of the 
project. This was followed by relationship-building, creating a sense of belonging, and engagement in 
learning. 

The audience survey found that almost three-quarters of the respondents felt a connection to the 
artists. Almost 90 per cent agreed that the films showed them one or more cultures outside their own 
life experience, and almost two-thirds agreed that they had been made aware of an idea or point of 
view that they had not had before.

Evidence from the evaluation will be used in efforts to continue similar projects, and to gain increased 
recognition for the value of CACD as an effective intervention in inter-cultural projects. 

YMCA of Perth also hope to continue to build capacity and up-skill local arts workers in CACD 
approaches so that they can continue to contribute to the professionalism of the sector.

 

The Welcome To My World Exchange Project is an artistic exchange project involving two groups 
of young people learning, creating and presenting sand animation using digital media. The project 
commenced in July 2012. 

The two groups of young people attend YMCA programs and include:

- 19 young people with a refugee background aged 14-17 years attending Aranmore College Intensive 
English Centre (IEC) in Perth. 

- 12 young people aged 13-17 years at Parnpajinya Community in Newman.

The participants’ country of origin or cultural background is shown in the table below. 

Perth NewmaN

Sudanese 6 Tanzanian 2 Austrtalian Aboriginal 9

Burmese 4 Eritrean 1 Malawian 2

Afghani 2 Portuguese 1 Australia 1

Iraqi 2 Thai 1

iNTRODuCTiON
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The aim of the Welcome To My World – Exchange Project is the promotion of wellbeing by providing 
young people the opportunity to grow in body, mind and spirit. 

The objectives of the project are to:

1 Create dynamic contemporary art with young people in Western Australia

2 Empower young people involved by developing their creative skills, self-esteem, sense of belonging 
by giving them the opportunity to be heard

3 Increase cross-cultural understanding between the young refugee and Martu participants and 
audiences in Newman and Perth

4 Build capacity in Aranmore College and Newman by up-skilling local workers on community arts and 
cultural development tools so they can continue to do cultural and community development projects. 

EvALuATiON 
APPROACH 

The independent evaluation commenced in August 2012 by Disseminate, an evaluation and research 
initiative run by community arts and cultural development organisation DADAA. 

key evaluation activities included:

- Literature review of relevant community arts projects

- Development of the evaluation approach and methodology 

- Analysis of formative evaluation results 

- Participant observation and interviews

- Development and distribution of participant and audience surveys 

- Data collection and analysis.
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Gould’s research suggests four elements to the cultural dimension of social inclusion:

1 Being able to maintain cultural practice and identity
2 Developing an understanding of the cultural values of the new society
3 Having access to participation in the cultural life of the new society
4 Destination communities gaining an understanding and appreciation of the culture and values of 

refugees. 

The ‘Good Starts’ report (2009), a longitudinal study about the experiences of young people with refugee 
backgrounds resettling in Australia identifies the following factors that promote successful transitions:

- Belonging to a community as a determinant of successful settlement in the short and long term
- Having a positive or high sense of social status is important for wellbeing and positive health 

(Goodman et al., 2001)
- Freedom from discrimination is strongly linked to wellbeing and social inclusion (Beirens et al., 2007; 

Mesch et al., 2008). 

LiTERATuRE  
REviEW /  

BACkGROuND

arts participation can play an important role in developing 

understanding, tolerance and participation in the new society and 

cultural space to which refugees come to belong (Gould, 2005).

THE SONG ROOM 

The Song Room (TSR) is an Australian not-for-profit organisation that provides in-school learning 
opportunities to disadvantaged children through a range of creative and performing arts. 

The ‘New Moves’ study (Grossman & Soon, 2010) examined the impacts and meanings of TSR for 
young people with a refugee background in relation to three overarching domains: sense of wellbeing, 
sense of belonging and social inclusion; and engagement with learning.

The evaluator examined the results of the study in relation to the outcomes, impacts and indicators and 
summarised them in the tables below. 
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OUtCOme ImPaCt/CONStrUCt INDICatOrS

wellbeINg

Friendships and social 
relationships

Making new friends, having fun with friends & learning new 
social skills 

Forging new or stronger friendships

Self-expression and creativity

Pleasure and enjoyment of being creative

Expression of ideas and emotions

Provision of arts expertise and arts-based learning (outside of 
teacher skill set)

Discover unsuspected abilities

The arts as social currency
Negotiating peer relationships by circulating & distributing new 
art skills (e.g. dance) to others

Strengthening students’ 
‘whole self’

Positive self-image / individuality 

Portrayal of self in relation to new life in Australia

Learning about others’ cultures and sharing one’s own culture

Connection to students’ own cultures and histories 

Personal development
Pride & confidence through learning new skills (feeling good 
about themselves)

Discovery of new interests, talents and skills

SeNSe OF 
belONgINg 

aND 
SOCIal 

INClUSION

Being with friends and feeling 
well looked after

Being known feeling supported by teachers and peers

Being in groups, helping and 
being helped by others

Form and negotiate peer networks

Everyone gets a turn or has a role in an arts- based activity

Focus on group work in arts helps build on existing sense of 
group identity  

Feeling like having something to offer

Transculturation /

Cultural exchange 

Mutual effects of ‘giving and taking’ across cultures for both 
refugees & Australia 

Cultural exchange helps sustain a sense of connectedness with 
others

Relationship building
Focus on group performance & the sharing of common goals 
and achievements

Collaboration, teamwork & mutual responsibility 

eNgagemeNt 
wIth learNINg

Learning new things in new 
ways

Fun, creative play and self-expression 

Sense of freedom

Non-language dependent learning

Enhanced engagement and enthusiasm with skills development

Inspiration
Feeling inspired by others to learn more through creating art

Getting ready to display / exhibit art

FORMATivE 
EvALuATiON 

evaluation of previous ymCa projects with young 

refugees at aranmore College intensive english Centre 

provides formative results. 

The Welcome To My World Project 2011 asked the participants questions in a feedback form (n = 39):

1 Did you learn a lot because of the art program and exhibition? Why? 
2 Do you think people understand you better because of the arts program and exhibition? Why? 
3 Were you happy with the art program and the exhibition? Why? 

Selected quotes are used in this section to illustrate key themes.
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WELLBEiNG 

The participants reported that they enjoyed being involved in the project, as it made them feel happy, 
relaxed and have a sense of freedom. 

 Because is good and makes my brain relaxed. 

 It makes my brain relaxed.

 In the exhibition I saw my own picture and I feel very happy. 

 I like drawing and my picture makes me feeling well. 

 When I have art program I feel happy. 

 When I draw I feel happy. 

 It makes us happy.

 Makes me feel well and it’s good for my future. 

 It was fun.

 We had fun.

 I feel happy and free. 

 

 

ENGAGEMENT WiTH THE ARTS  

Respondents reported an enhanced enjoyment of arts and learning or discovering new skills. 

 I like art more than before.

 I want art class more in Aranmore in the future. 

 I knew more about art and my future

 I never knew how to do art and now I know how.

 I can learn many lessons about art. 

 You learn a lot of thing[s] about art. 

 I learn a lot about drawing.

RELATiONSHiP BuiLDiNG

Respondents found that being part of the project helped them develop peer relationships and 
friendships. 

 I had fun with people I like and people I don’t like and the art  
 program made me like everybody. 

 I made picture of me and other friends. 

 We share our ideas and we work as team.

 We are friends when I draw picture. 

 I can share my feelings with other people.

CuLTuRAL EXCHANGE 

By displaying their work, the participants felt that they could connect with other people in the 
community and ‘be understood’. 

 Maybe if people see things about my country and me they will understand. 

 People saw the photo and now they will know everything. 

 The people think we like to be free. 

 People will see my work and my face and they will like me. 

 Showing Australian people how refugees are thankful. 

 I think they can understand that people from different countries… 
 have done something that they can understand…like drawing pictures.
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Quantitatively, when asked to circle their answers to the question: Why do you like doing art? most 
respondents chose activities related to wellbeing and being creative.

An adapted version of the self-liking and self-competence (SLCS) questionnaire was trialled in 2011 to 
evaluate the impact of the project on participant’s self-esteem and confidence (Tafarodi & Swann, 1995). 

The adapted questions included:

1 I feel that I am a person of worth,  
at least on an equal plane with others

2 I feel that I have a number of  
good qualities

3 All in all, I am inclined to feel  
that I am a failure 

4 I am able to do most things as  
well as other people 

5 I feel I do not have much to be proud of
6 I take a positive attitude toward myself 
7 On the whole I am satisfied with myself
8 I certainly feel useless at times
9 At times I think I am no good at all.

Participants did not complete the surveys as 
they found it difficult to: 

- understand the concept and language of self-esteem 
- Score items on a four-point rating scale
- Relate the questions back to the context of the project. 

This issue of a limitation in the depth of the data collected is identified by the ‘New Moves’ study (2010) with 
research involving people from refugee backgrounds including:

- Difficulty pursuing some of the issues and topics 
- Difficulties with translation
- Assumptions about the ‘linguistic and conceptual equivalence’ in interviews (p. 143). 

To conduct a culturally sensitive evaluation, The Colorado Trust (2007) recommends setting aside time and 
resources to learn about different cultures and not assuming that a particular concept or term means the 
same thing for all cultures:

 One way to ensure that cultural context and nuances are considered in an evaluation is for evaluators 
to conduct discussion groups with members of the cultural group affected by the evaluation. These 
discussions can be helpful in exploring the meaning of words, concepts and context in English or in the 
group’s native language before questions, response categories and instruments are finalized (p. 6).
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why DO yOU lIke DOINg art? (N = 50)

PARTiCiPANT 
iNTERviEWS  

METHODOLOGY
Given the limitations discussed previously, it was the evaluator’s aim during the interviews to:

- Determine the extent to which the objective to ‘empower young people involved by developing their 
creative skills, self-esteem, sense of belonging by giving them the opportunity to be heard’ has been met. 
This includes the overall aim of promoting wellbeing.

- Find out the other impacts of participating in the project, including intended and unintended consequences.
- Discover any the new concepts that are culturally different to the indicators found in the formative 

evaluation and literature review. 

After meeting the artist and observing one art class at Aranmore Catholic College, the evaluator arranged 
interviews with participants who had agreed to take part. 

On 23 August 2012 the two face-to-face interviews took place at Aranmore College with:

- Three participants from Sudan and a Dinka interpreter
- One participant from Tanzania with a Burundi interpreter
- The project volunteer was present to help facilitate both interviews. 

The two interviews exhausted the allocated budget for interpreter or translation costs for the evaluation. (The 
interview schedule is included as an Appendix). 

Analysis of qualitative data from the interview questions involved transcription of the interviews, followed by 
coding to identify concepts and categories.  Selected quotes are used in this section to illustrate key themes. 
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RESuLTS

Self-expression and engagement in learning
All of the participants interviewed from Sudan agreed that the art classes allowed them the freedom to 
express themselves and learn new skills that did not always require English. 

 When we are in English class, we only learn about English, but the art teacher gives us time to talk and  
share our feelings and ideas, not forced to do this and that. There is some freedom there.

 There is a lot of play, we play around, laughing, be the way we want and that’s what we enjoy. 

 The main barrier for us is the language. With art…we find we have the same point of view and the same 
feelings.

 When you are learning art, you don’t need the language. 

Most of the interviewees did not have the opportunity to create art in their home country. By participating in 
the art class, students have learnt new skills, with some discovering news interests and/or talents. 

 In Sudan, I was never exposed to art. Through art I am learning how to write a song [and] make a music 
video. I want to continue to learn these techniques for music, so I can continue and be a DJ. 

 I never experienced art in Tanzania. There is no art. I was drawing with a pencil but it is nothing like here. 
Going to school in the [refugee] camps, there is nothing like an arts subject. It is the first time for me to 
see these things, making art with sand and a computer. I do art because it might be useful for me in the 
future because it is part of learning and I want to learn.

Relationship building, cultural exchange and a sense of belonging
There was feedback about the importance of how the group worked together, with everyone having a 
role to create the sand animation. In particular, how working as a group helped build relationships and 
the group’s “unity”. 

 unity being one. We don’t stand as three or four we stand as one. 

 What we are doing in the art group, you can show respect with a small number of people and feel 
that you interested in that group. There are deeper connections. 

 The people in the group who are not good at drawing do other things, like use the computer to take 
pictures. Everyone is doing their part in the group, there is no leader. 

 I want to finish the project, us together. When you start something you have to finish it. We started 
together, so we will finish together. 

The interviews demonstrated that there was a cultural exchange occurring in the art class, with 
participants learning about others’ cultures and sharing their own culture, ideas and what they have in 
common. 

 We are from different backgrounds and we learn about each other’s cultures.

 understanding each other and seeing ourselves as one community. This helps with our introduction 
to Australia. 
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 It’s no good for all of the “Dinka boys” to be sitting together. That will make no difference we will not 
learn anything. [By] bringing people together…we share ideas.

 Being together with something in common, the same point of view. We are all refugees. This brings us 
together [with] interaction and sharing ideas in a group. 

The students interviewed all agreed that they felt good about themselves and motivated by being able to 
share their artwork with other people – other students in the school, other people from refugee backgrounds 
and the wider community. 

 Through the art class many people inside and outside the school promoting us know us. [For example] 
putting the hip-hop video on YouTube, more people have seen it. This is important because through show my 
work some people will come up to me, somebody I didn’t know, will come up to me and say “I saw you”. 

 It’s good to be known for what you are good at. 

 We will show the sand animation to other refugee people to show them that whatever happens or what 
they went through, we can learn something from it. 

 We are known to many now for making art and showing it. It’s good to be known. 

 At the exhibition day, I saw my photograph and the stories and music video. People clapped, we got to 
know each other, we feel like we are something. It gives me encouragement to keep going. When you 
do something and people like it, the next time you do it you are not as fearful [and] you try again. Moving 
onto bigger things. 
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PARTiCiPANT 
SuRvEYS

DEvELOPMENT OF SuRvEYS 

Two surveys were developed to further investigate and quantify the preliminary findings from the participant 
interviews. 

The evaluator was also influenced by the three domains and impacts identified by the ‘New Moves’ study 
(Grossman & Soon, 2010) as shown on page 7. 

Both surveys have 16 questions or statements, with four questions or statements under the constructs of:

i. Self Expression 

ii. Engagement in learning 

iii. Relationship building

iv. Sense of belonging. 

The first survey has 16 questions with a three-point rating scale: yes, no and don’t care. 

See Appendix section for Participant Survey 1. 

The second survey asked participants to circle all of the statements that describe how they feel when they 
are doing art classes. 

See Appendix section for Participant Survey 2. 

The participants were asked to complete both surveys to give them a choice of how they responded to the 
questions, depending on their level of English and understanding of rating scales. 

 

RESuLTS 

Participant Survey 1 was completed by 17 out of 19 of the Aranmore College IEC participants (89.5%). 
No Newman participants completed this survey.

Participant survey 2 was completed by 21 out 31 of the Aranmore College IEC (n =17) and Newman 
participants (n = 4) (67.7%). 

Self-expression  
Most respondents who completed Participant Survey 1 agreed that in art class they ‘have fun’ and/or 
‘are happy’ being in the art class, followed by ‘feeling free’. (see left chart)

Proportionately, ‘having fun’ and ‘being happy’ comprise almost two-thirds of the self-expression 
construct responses (63%) followed by ‘feeling free’. (see right chart)

PARTiCiPANT  
SuRvEY 1

n = 17
“Yes” responses

I have fun (33%)

I am happy (30%) I can be myself (13%)

I feel free (24%)
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PARTiCiPANT  
SuRvEY 2

n = 21

I am happy (32%)

I have fun (31%)

I can be myself (14%)

I feel free (23%)

PARTiCiPANT  
SuRvEY 2  

n=21

I cant be myself

I feel free

I have fun

I am happy

9

14

19

20

As with Participant Survey 1, most participants chose the statements that they ‘have fun’ and/or 
‘are happy’ being in the art class, followed by ‘feeling free’. (see left chart)

As with Participant Survey 1, ‘having fun’ and ‘being happy’ comprised 63% of the self-
expression construct responses, followed by ‘feeling free’. (see right chart)

The artist who collected the surveys reported that some students did not completely understand 
the statement ‘I can be myself’, which may have affected the number and type responses by 
students.

As with Participant Survey 1, most participants chose the statements that in art class they ‘feel like 
they can do art, ‘learn new things in new ways’ and ‘feel good about themselves’. (see left chart)

Proportionately, ‘feeling like I can do art’ comprises 30% of the engagement in learning 
construct responses for Participant survey 2, closely followed by ‘learning new things in new 
ways’ and ‘feeling good about myself’ (see right chart)

The artist who collected the surveys at Aranmore College IEC reported that some students did 
not completely understand the statement ‘When I learn in art class, I don’t need language’, 
which may have affected the number and type responses by students.

Engagement in learning 
Most respondents who completed Participant Survey 1 agree that in art class they ‘feel like they can do 
art, followed by ‘learn new things in new ways’ and ‘feel good about themselves’. (see left chart)

Proportionately, ‘feeling like I can do art’ comprises 30% of the engagement in learning construct 
responses with the other three components represented. (see right chart)

I feel like I can do art (30%)

I learn new things in 
new ways (25%)

When I learn I don’t need 
language (20%)

I feel good about me (25%)

PARTiCiPANT  
SuRvEY 1

n = 17 
“Yes” responses

Yes

No No response 

Don’t care

I feel like I 
can do art

I learn new 
thing in new 

ways

I feel good 
about me

When I learn 
I don’t need 

language
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I feel like I can do art (30%)

I learn new things in 
new ways (28%)

When I learn I don’t need 
language (17%)

I feel good about me (25%)

PARTiCiPANT  
SuRvEY 2  

n=21

When I learn I don’t need language

I feel good about me

I learn new things in new ways

I feel like I can do art

8

12

13

14

PARTiCiPANT  
SuRvEY 2

n = 21

Relationship building
Most respondents who completed Participant Survey 1 agree that in art class they enjoy themselves 
with other students and ‘make new friends’, closely followed by ‘helping each other and sharing ideas’. 
Seven students felt that they are ‘known for their art, in school or outside school’. (see left chart)

Proportionately, the three components of enjoying themself with other students, ‘making new friends’ 
and ‘sharing ideas’ are evenly represented. (see right chart)

I am known 
for my art

Yes

No No response 

Don’t care

I enjoy myself 
with other 
students

I make new 
friends

We help 
each other & 
share ideas

0

5

10

15

relationship building

I enjoy myself with other  
students (29%)

I make new  
friends (28%)

I am known for my art (17%)

We help each other & 
share ideas (26%)

PARTiCiPANT  
SuRvEY 1

n = 17

engagement in learning
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Responses to Participant Survey 2  also show that the compenents of ‘ ‘making new friends’, 
‘enjoying themselves with other students’ and ‘sharing ideas’ are equally represented in the 
Relationship Building construct. (see left chart)

Again, the three components of ‘enjoying themself with other students’, ‘making new friends’ 
and ‘sharing ideas’ are evenly represented. (see right chart)

PARTiCiPANT  
SuRvEY 2

n = 21

I enjoy myself with other  
students (28%)

I make new  
friends (29%)

I am known for my art (14%)

We help each other & 
share ideas (29%)

We work as one group (27%)

They understand me (27%)

I am an important part of 
the group (22%)

Everyone is doing their 
part (24%)

Sense of belonging
More respondents who completed Participant Survey 1 agree that in art class they ‘work as one group’ 
and are understood by other people in class and the artist; closely followed by ‘everyone doing their 
part’ and being ‘an important part of the group’. (see left chart)

All of the components of the sense of belonging construct are fairly evenly represented proportionately. 
(see right chart)

PARTiCiPANT  
SuRvEY 2  

n=21
“Yes” responses

I am known for my art

We help each other & share ideas

I make new friends

I enjoy myself  with other students

8

16

16

16

PARTiCiPANT  
SuRvEY 2

n = 21

We work as one group (29%)

Everyone is doing their 
part (29%)

I am an important part of 
the group (17%)

They understand me (25%)

PARTiCiPANT  
SuRvEY 2  

n=21

I am an important part of the group

They understand me

Everyone is doing their part

We work as one group
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Sense of belonging

PARTiCiPANT  
SuRvEY 1

n = 17
“Yes” responses

Respondents to Participant Survey 2 chose statements that when in art class they ‘work as one 
group’ and that ‘everyone is doing their part’. (see left chart)

‘Working as one group’ and ‘everyone doing their part’ are even represented with responses to 
Participant Survey 2. (see right chart)

The artist who collected the surveys at Aranmore College IEC reported that some students did 
not completely understand the statement ‘I am an important part of the group’, which may have 
affected the number and type responses by students.
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Overall results  
The table below shows the combined total agreement for Participant survey 1 (answering ‘Yes’) and 
Participant Survey 2 (choosing the statement), so that the overall impact can be compared. Results are 
as follows:

- Self-expression has the highest total agreement (N = 108) followed by
- Relationship building (N = 98)
- Sense of belonging (N = 96)
- Engagement in learning (N = 87). 

COMBiNED TOTAL AGREEMENT

Self expression

Engagement in learning

Relationship building

Sense of belonging

62 46

40

42

37

47

56

59

Survey 1 Survey 2

ARTS WORkER 
FACiLiTATOR 

SuRvEY

DEvELOPMENT OF SuRvEY 

A survey was developed by YMCA to investigate the development of the two arts worker facilitators who 
were involved in the project. 

The survey has four different questions regarding:

- The different skills that the arts worker facilitators learnt during the project
- What they liked about working on the project 
- Any suggestion for the future of the project. 

See Appendix section for the Arts Worker Facilitator Survey. 
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RESuLTS
The survey was completed by both arts worker facilitators.

The respondents agreed that as a result of being involved in the project, they had learned and 
developed skills that would help them with their work in the future. These skills include:

- Facilitating a group 
- Helping young people work as a team 
- Helping young people develop their sense of belonging and self esteem 
- Helping young people come up with stories 
- Helping young people make storyboards 
- Helping young people develop their skills 
- Setting up sand animation equipment 
- Helping young people draw with sand
- Helping young people use sand animation equipment.

One respondent reported that:

 It was a fantastic project to be involved in. It was both a teaching and learning experience for me. 
I was able to expand my skills as a facilitator and teachers aide while learning more about the 
richness of cultural diversity in the field of creativity expression.

They also suggested that:

 More funding [is needed] so that projects like this can get the recognition and support they need to 
become an integral part of the children’s education experience.

 

AuDiENCE 
SuRvEY 

DEvELOPMENT OF SuRvEY 

An audience survey was developed to measure the level of cross-cultural understanding of people watching  
the films. 

The survey targeted the general public at the screening of the Welcome to My World Exchange Short Films at the 
Northbridge Piazza on 15 February 2013. 

A literature review explored the value of the visual and performing arts for an audience member and identified 
intrinsic benefits such as captivation, emotional resonance and social bonding and connection as relevant to the 
project (Brown & Novak, 2007; Intrinsic Impact, 2011; McCarthy et al., 2004; NEF, 2005). 

Furthermore, McCarthy et al. (2004) explain how the arts can extend the audience member’s capacity for empathy 
by:

 ‘…Drawing them into the experiences of people vastly different from them and cultures vastly different from 
their own. These experiences give individuals new references that can make them more receptive to unfamiliar 
people, attitudes, and cultures’ (p. xvi). 

The Social Bonding module developed by Brown and Novak (2007) includes four questions addressing the extent 
to which the performance allows the audience member to celebrate their own cultural heritage, be exposed to 
cultures outside their own life experience and gain new insights on human relations or social issues. 

The audience survey was developed using these concepts and consists of six questions with a four-point rating 
scale, one question about sharing the films and an open question. (See Appendix section for the audience survey). 
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Twelve of the fourteen public audience respondents (86%) agreed that the films showed them one or 
more cultures outside their own life experience. 

Almost two-thirds of the public audience respondents (n = 9) agreed that their eyes were opened to an 
idea or point of view that they didn’t have before.

Almost two-thirds of the public audience respondents (n = 9) agreed that their eyes were opened to an 
idea or point of view that they didn’t have before.

DiD THE FiLMS SHOW 
YOu ONE OR MORE 
CuLTuRES OuTSiDE 
OF YOuR OWN LiFE 

EXPERiENCE?

WERE YOuR EYES 
OPENED TO AN 
iSSuE, iDEA OR 

POiNT OF viEW THAT 
YOu DiDN’T HAvE 

BEFORE?

86%

64%

7%
7%

36%

TO WHAT EXTENT DiD 
THE FiLM CHALLENGE 
YOuR OWN OPiNiONS 

OR BELiEFS 
ABOuT DiFFERENT 

CuLTuRES? 

Not at all very little
Somewhat Greatly

21%
29%

29%21%

RESuLTS
The following results show the responses from fourteen audience members from the public, who 
completed the survey. 

As shown in the graph below, most of the public audience respondents (n = 8) found the films ‘greatly’ 
absorbing (57%)

Half of the respondents found the films ‘somewhat’ moving (n = 7), with 43% finding it ‘greatly’ moving. 

Almost three-quarters of the respondents in the audience (n = 10) felt a connection to the artists (72%). 

TO WHAT EXTENT 
WERE YOu ABSORBED 

iN THE FiLM?
Not at all very little
Somewhat Greatly57%36%

7%

 D iD YOu FEEL A 
CONNECTiON TO THE 

STORiES AND THE 
ARTiSTS?

Yes No Don’t know21%

72%

7%

TO WHAT EXTENT 
DiD YOu FiND THE 

FiLMS EMOTiONALLY 
MOviNG?

Not at all very little
Somewhat Greatly43%50%

7%

Yes No Don’t know

Yes No Don’t know
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The comments below suggest that while the members of the audience may have been exposed to a 
new idea or point of view, for some, existing beliefs were not challenged. 

 I’m a 1st generation Australian so while the answer is ‘No’ [and ‘Not at all’] I think it is a great 
program to be involved with. 

 But I agree with the statements made in the pieces.

Comments from the open question ‘Is there anything else you’d like to tell us about the event’ are 
shown below demonstrate that the audience were most impressed with the project’s idea and initiative. 

 Great work!

 Great effort. Well done to everyone. 

 Awesome! Loved it! A fantastic idea. 

 Good to see creative support for kids from mixed backgrounds. 

 It is good to see young people from different countries do things together to strengthen their bond 
with each other to build a strong identity as youth of this country. Australia will become strong to 
meet the challenge of unity among peoples of the world. 

 Great idea and initiative. I was at the screening by chance, but I’m glad I didn’t miss it. 

 We need more things like this. 

For full results from the research, please visit www.disseminate.net.au.

SuMMARY OF 
FiNDiNGS 

key evaluation activities, findings and future recommendations are listed below. 

- Analysis of formative evaluation results demonstrate that the key outcomes of previous YMCA arts projects 
with Aranmore IEC students are: 

- Wellbeing, feeling happy, relaxed or good about themselves.
- Engagement with arts, having fun, enjoying doing art and learning or discovering new skills.
- Relationship building, by developing peer relationships and friendships. 
- Cultural exchange, by connecting with other people in the community and being understood. 

- Limitations using standardised surveys to evaluate previous projects include participants not understanding 
the language, the concept of self-esteem or rating scales.

- Culturally sensitive evaluation involves not assuming that a concept or term means the same thing for all 
cultures. 

- Interviews with four of the current participants using interpreters were conducted to discover the impact of 
participating in the project, including intended and unintended consequences and any the new concepts. 

- The use of the two interpreters exhausted the allocated budget for translation costs for the evaluation. 

- key themes or outcomes from the interviews include: 

- Self expression, the freedom to enjoy and express themselves
- Engagement in learning, that does not require English and discovering new skills, interests and/or talents 

in art. 
- Relationship building through cultural exchange and sharing their ideas with other people 
- Sense of belonging, in particular, the concept of belonging to, being an important part of a group (“unity”). 
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- Limitations in the depth of the qualitative data collected in all languages remains an issue and it is recommended 
that the continued use of interpreters for future in-depth interviews. 

- Two surveys were developed under the four constructs of self-expression, engagement in learning, relationship 
building and sense of belonging. 

- The first survey has 16 questions with a three-point rating scale: yes, no and don’t care. The second survey 
asked participants to circle all of the statements that describe how they feel when they are doing art classes. 

- The results of both surveys demonstrate that their questions or indicators correspond, regardless of the format 
of the survey. 

- The combined results of both surveys show that the greatest impact for the respondents is self-expression, in 
particular, having fun, enjoying themselves and feeling free. This is followed by:

- Relationship building, in particular, enjoying themselves with other students, making new friends, helping each 
other and sharing ideas.

- Sense of belonging, in particular, working together as one group and feeling that everyone in the group is 
doing their part.

- Engagement in learning, in particular, feeling like they can do art and, learning new things in new ways and 
feeling good about themselves.

- Some students did not completely understand the survey statements: ‘I can be myself’, ‘When I learn I don’t 
need language’ and. ‘I am an important part of the group’. This may have affected the number and type 
responses by students. 

- It is recommended to continue to collect future participant data using both surveys. The choice of which survey 
will be dependent on the students’ understanding of the three options in Participant Survey 1; Yes, No and Don’t 
Care. If some students do not understand the ratings, then Participant Survey 2 should be used for the group 
as the default survey. The three statements not easily understood by some participants should be reworded or 
translated, but their overall meaning should not change.

- The audience survey focused on the general public responses to measure the cross-cultural understanding of 
the audience in Perth. 

- At least half of the respondents found the films engaging or moving.
- Almost three-quarters of felt a connection to the artists (72%).
- Most agreed that the films showed them one or more cultures outside their own life experience (86%).
- Almost two-thirds of the agreed that their eyes were opened to an idea or point of view that they didn’t have 

before; in particular, the project’s initiative. 
- The films did not challenge half of the respondent’s existing beliefs about different cultures. 

- It is recommended that YMCA continue to collect future audience data at public screenings and/or use 
an online version of the audience survey. 

- It is recommended that YMCA continue to document the benefits and measure the capacity of arts 
workers involved in the project. 
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CONCLuSiON 

This evaluation discovered that a sense of belonging for the participants was in sense of the “unity“  
of group and the importance of working together, even though they come from different cultural 
backgrounds. This result relates to the evidence cited in the report ‘Partnerships between schools and 
the professional arts sector’ (DEECD, 2009) that these collaborations assist students acknowledge 
identity and cultural difference and learning that each person (including oneself) is an integral member of 
their class, their school and ultimately their community (Bamford, 2006; Bryce at al., 2004).
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APPENDiCES

iNTERviEW SCHEDuLE

1. Tell me about how you have been involved in the Welcome to My World project that you 
are in at the moment? 

2. What have you been doing as part of the sand animation?
3. Any other projects you have been involved in with Poppy? Doing art? 
4. What do you like the most about being involved in the art projects?
5. How is it different from doing other art classes?
6. What do you hope to get out of being involved in the arts project?
7. What do you like the least about being involved in the art projects?
8. Is there anything else you’d like to do tell me?

PARTiCiPANT SuRvEY 1

These questions are about doing art classes and making art with (the artist).
Please choose one answer per question. 

 1. In art class, I have fun.

 Yes No Don’t care

2. In art class, I am happy

 Yes No Don’t care

3. In art class, I can be myself

 Yes No Don’t care

4. In art class, I feel free

 Yes No Don’t care

5. In art class, I feel good about me

 Yes No Don’t care

6. In art class, I don’t need language 

 Yes No Don’t care

7. I feel like I can do art

 Yes No Don’t care

8. In art class, I learn new things in new ways

 Yes No Don’t care

9. In art class, I enjoy myself with other students

 Yes No Don’t care

10. In art class, I make new friends

 Yes No Don’t care

11. In art class, we help each other and share ideas

 Yes No Don’t care

12.  I am known for my art (in school and outside 
school)

 Yes No Don’t care

13. In art class, I am an important part of the 
group

 Yes No Don’t care

14. In art class, we work as one group

 Yes No Don’t care

15. In art class, everyone is doing their part (e.g. 
drawing, using the computer

 Yes No Don’t care

16. In art class, they understand me

 Yes No Don’t care
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PARTiCiPANT SuRvEY 2

Please CIRCLE all of the statements that describe how you feel when you are doing art classes 
with the artist.

I have fun.

I am happy.

I can be myself.

I feel free.

I feel good about me.

When I learn I don’t need language.

I feel like I can do art.

I learn new things in new ways.

I enjoy myself with other students.

I make new friends.

We help each other and share ideas.

I am known for my art (in school or outside school).

I am an important part of the group.

We work as one group.

Everyone in the group is doing their part.

They understand me.

1. To what extent were you absorbed in the films?

 Not at all very little Somewhat Greatly

2. To what extent did you find the films emotionally moving?

 Not at all very little Somewhat Greatly

3. Did you feel a connection to the stories and the artists?

 Yes No Don’t know

4. Did the films show you one or more cultures outside of your own life 
experience?

 Yes No Don’t know

5. Were your eyes opened to an issue, idea or point of view that you didn’t 
have before?

 Yes No Don’t know

6. To what extent did the film challenge your own opinions or beliefs about 
different cultures? 

 Not at all very little Somewhat Greatly

7. Would you like to share the films with other people?

 Yes No  
If ‘Yes’ please let us know your email address & we’ll send you the link!

8. Is there anything else you’d like to tell us about the event?

WELCOME TO MY WORLD SHORT FiLMS – AuDiENCE SuRvEY 

For each question, please answer by circling the answer that best describes your experience of 
watching the films today. 
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